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School Self Evaluation Summary 2018-2019  

Latest version – Autumn term 2018 

1. Contextual Introduction  

Sir Tom Finney Community High School is a secondary Generic Learning Difficulty (GLD) school. The 

school caters for students presenting with a wide range of special educational needs and learning 

difficulties and disabilities. It has a sixth form and as such admits students between (11 – 19 yrs). It 

was formed Sept 2008 following the amalgamation of three special schools. The school relocated to 

newly refurbished and new build premises in summer 2015.  

1a. student population 

i) Admission number 

The school population admitted from September 2018 will be in the region of 170. 

• KS3 = 66 

• KS4 = 33 

• FE (post 16) = 52 

• Semi-formal/Experiential group = 19 (these students are from across the age ranges) 
 

There is a trend that we are being asked to admit a greater number of students from mainstream 

primaries alongside those from our feeder primary special school at year 7 and that the SEND/LDD 

are more complex in nature, often a multiplicity of needs. 

The sixth form (FE) caters for those who do not move onto a college placement at year 11.They often 

present with the most challenging learning needs or who display significant degrees of vulnerability 

or complex medical concerns and/or physical disability. We also admit students from other special 

schools into FE. The number of LA commissioned places has increased over the last two years to a 

capacity of 55. 

ii) Free School Meal (FSM) entitlement 

This will fluctuate with new September admissions in terms of actual numbers, but recent trends 

suggest it will be about a third of the whole student population. Incorporating FSM, Children Looked 

After (CLA) and those adopted from birth the school attracts a significant allocation of pupil 

premium (PP) funding with the spend and impact evaluated in a separate report detailed on the 

school website. The report format has been revised (May 2018) to show greater financial detail and 

impact. 

iii) Absence  

Promoting attendance is effective (OFSTED Nov 2017) but cannot be meaningfully compared with 

national averages as absence can be adversely affected by small numbers of students. School has 

clear policy, procedures and information for parents regarding attendance and its importance. 
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Tracking tells us that some absences are specifically for, long stays in hospital or at a consultant’s 

behest for medical reasons or due to family, social circumstance or care related issues external to 

school. The latest census data (summer 2018) listed attendance at 89.56%.  

iv) Ethnicity  

The majority of students are from White British backgrounds with the next significant group being  

Pakistani /Indian although there are representative numbers from other Asian, Bangladeshi, other 

White European background, and other mixed backgrounds. The diversity of students is reflected 

directly through the curriculum and specifically within RE; also via assemblies, charity support, 

displays and literature within the library and activities in our ‘contemplation room’. OFSTED (Nov 

2017) stated: “Pupils’ spiritual. Moral, social and cultural development is supported effectively 

through the school’s contemplation room….. The room facilitates reflections on a wide range of 

spiritual and moral issues” 

v) Children in Care  

The number of students being ‘looked after’ status was 7 (2017/8), this will change as those who are 

due to leave move on and with new admissions in September 2018. This will be updated accordingly.  

Support is targeted to these students through curriculum opportunity, level of adult support and 

additional initiatives and resources linked to funding streams such as the Pupil Premium Grant. 

 Funding has also been accessed via the virtual school to support individual student access to 

extended school opportunities at lunchtimes and after school. 

2. OFSTED inspection November 2017 

2a) Judgements.  

• Effectiveness of leadership and management – Good 

• Quality of teaching, learning and assessment - Good 

• Personal Development, behaviour and Welfare – Outstanding 

• Outcomes for pupils – Good 

• 16-19 study programmes - Outstanding 

• Overall effectiveness - Good 

2b) Summary of key areas for improvement 

• Provide greater challenge for most able pupils  

• Evaluate performance more precisely with well defined, measurable outcomes  

• Give department and curriculum leaders greater skills and knowledge to ensure a better 

overview of the areas they have responsibility in terms of monitoring and evaluation 

• Ensure governors question in greater detail the progress made by different groups of pupils  

2c) Additional areas for improvement – identified by school and agreed by inspection team 

• Ensure new semi-formal curriculum model being trialled is fully evaluated in terms of 

progress and outcomes to inform future effective delivery  

• Use appraisal process to support subject based professional development  
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• Ensure Governors are provided with clear, concise and specific details of progress and how 

spending, including PP, makes a difference and improves outcomes  

• Ensure website meets requirements in terms of publication of information  

• Outline and develop the next future vision and long term plan  

• Further distribute operational leadership and management to other senior and middle 

leaders to allow the Head and governors to focus on the future strategic development of the 

school.  

The school improvement plan 2018-19 reflects the targeted actions to meet the above areas for 

improvement and should be read in conjunction with this self-evaluation summary. 

3. Quality of teaching, learning and assessment  

3a) Teaching and learning   

The overwhelming majority of students are happy in school, attend lessons and perform to the best 
of their ability. They are interested in what they are learning and this reflected in their progress. 
OFSTED (Nov 2017) observed: “Pupils enjoy their learning and smile throughout the day.” 

 

Formal observation for each teacher takes place termly and informal observation is ongoing. 

Additionally, mentors observe trainees and peer to peer observation is encouraged and promoted as 

part of professional development. 

Analysis of lesson observation (2017-18 academic year) of the 26 lessons observed formally 54% 

good and 35% outstanding and 11% required improvement. 

To enhance and continue to improve T&L across school; an additional post has been created of 

Deputy Headteacher with responsibility for T&L and in place from April 2018. They have conducted 

an audit of T&L audit which has identified excellence in practise which can be shared through peer 

triads and ‘lesson study’. Some specific areas that will be the focus of bitesize professional 

development (refer to list in School improvement plan). Planning files will undergo scrutiny each 

term including checking lesson planning, schemes of work and how the monitoring of assessment 

data is being evaluated. It was felt that longer term planning required more detail so that lessons 

could be linked directly back to them and that options subjects should work on the same principle as 

formal subjects with the same level of long and short term planning.  

The timetable has been changed to offer greater structure to Friday afternoon and in order to 

enhance the knowledge of ‘signing’ throughout school (seen as a need to support learners with HI 

more fully) BSL has been promoted as a discrete subject and a core vocabulary of signs is to be 

delivered as training. 

The curriculum offers a broad range of subjects and opportunities. Statutory subjects are delivered 

effectively and this is reflected in the progress made. From KS4 option choices offer vocational 

subjects and programmes of study alongside work experience, work related learning and community 

based activities matched to interests and aspirations and to prepare them for adulthood and life 

beyond school.  

The delivery model is split into 3 categories: 
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• The Formal teaching: to the majority who are working above P scales 

• The semi- formal: to those working within P scales who benefit from a combined approach 

that links play based themed delivery with formal delivery for core subjects. 

• The Experiential: to those presenting with the most profound multi-sensory needs who are 

supported with precise targeted individual plans with a clear focus on communication, 

physical and sensory needs. 

The delivery model was piloted across all key stages during 2017-18. It was evaluated and found 

that whilst individual student progress had been made, that this structure was too broadly based 

and would be better if KS3 and 4 combined to mirror the successful experiential group model. As 

such this is happening from September 2018. This will consolidate and enhance the experience, 

skills and knowledge of teaching. 

The curriculum is enhanced with homework delivered proportionately and extracurricular activities 

such as involvement in performance, choir or band, boosting confidence and generalising skills 

taught in formal subjects. 

Appraisal has identified an objective for all teachers to include in their planning specific details of 

how they will ‘challenge the most able’ and this will also be linked to subject leaders focussing on 

subject based professional development to support their monitoring and evaluation of the T&L of 

their subject area of responsibility. 

3b) Assessment  

 

The quality of assessment tools used to identify progress is comprehensive and moderated against 

other schools in the North West Schools Assessment Group (NSWAG). 

 

Individual tracking of progress specifically in English, Maths and Personal and Social Development is 

monitored with evaluation at the end of each term. 

Individual Educational Plan targets are evaluated termly to inform new ones being set, with an 

additional aspirational target now in place to add challenge for all students, but in particular the 

most able. 

Educational Health Care Plans are in place for all students and generate broad end of key stage 

outcomes from which targets are set and inform individual educational plan targets and in some 

cases personalised bespoke teaching and learning. 

Progress data and information is monitored throughout term with initial baselines completed early 

for new admissions. This data is revised each term and then monitored by senior staff and 

assessment lead to consider if any actions are required. At the end of the academic year a separate 

report is completed and Governors receive this in the Autumn Full governors meeting. This 

evaluation will highlight any actions that are required or targets that need to be set. 

At the time of writing this is still to be completed and presented to Governors. This summary will be 

updated accordingly once that process takes place. 
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4. Personal development, behaviour and welfare   

4a) Personal Development 

This is outstanding and the extent to which students feel safe is outstanding. (OFSTED Nov 2017).  

“The school’s work to promote pupils’ personal development and welfare is outstanding because 

leaders and governors hold this at the heart of everything the school does.” 

Students are welcoming, positive and often show a great deal of responsibility about and for their 

actions. Their attitude to learning and conduct is outstanding. They are considerate and thoughtful 

toward each other and many act as advocates for each other, particularly their less able or non- 

communicative friends or classmates. The respect and support they show in school sets them up 

well to act in appropriate ways and to generalise their skills within the wider society.  

4b) Behaviour 

There is a comprehensive behaviour and discipline policy and guidance document plus associated 

policies and guidance relating to care and control, positive handling practise, anti-bullying and 

equality. Any incidents that arise are dealt with swiftly. Staff are trained in Team Teach, a positive 

behaviour management strategy including positive handling techniques. Some students have 

individual behaviour plans and some will have behaviour related targets with daily/weekly record 

sheets to monitor patterns and trends in behaviour.  

Staff and students follow a consistent behaviour management system that allows for rewarding good 

behaviour, offering a warning and sanctioning repeated inappropriate behaviour (green, yellow and 

red slips). Records of behaviour both rewards and sanctions are maintained electronically so 

patterns and trends can be monitored.   

Incidents considered serious are logged in a ‘serious incident book’ and signed off by a member of 

the senior staff following closer investigation if warranted.  

The school applies a range of strategies in dealing with some students who as a result of their 

condition or SEN diagnosis present violent and aggressive behaviours. Such as trained staff, rotating 

teams of support staff, use of AAC communication techniques, creation of ‘safe – spaces’, use of the 

behaviour support room, use of our contemplation room designed with activities for self-reflection 

and empathy for others, personalised timetables and individual plans and risk assessment.  

A small group of students present with behaviours associated with emotional or mental health 

issues, particularly linked to emotional needs, low esteem, confidence etc; a variety of strategies are 

in place to support these young people in particular key workers, counselling, involvement of 

CAMHS; bespoke timetables whilst also maintaining close links with parents and families, social care 

and the police where they are also involved.  

Aspects of behaviour regarded as bullying are rare; if and when it occurs; it is reported and dealt 

with immediately with the appropriate level of intervention depending upon the level of 

understanding of the students involved.  
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Other evidence citing positive remarks in relation to behaviour come from student and parental 

questionnaires ; annual  review paperwork and anecdotally at meetings, lesson observation, from 

visiting professionals and feedback from out of school activities and residentials.  

4c) Welfare 

The school is a safe and secure environment and safeguarding procedures are effective (OFSTED Nov 

2017) with school being pro-active in maintaining those standards with additional trained DSL’s and 

annual whole staff training.  

Students attend well and are punctual demonstrating how much they enjoy coming to school.  

The School has an established online-safety group and has undergone a 360 degree on line audit 

through the SW grid for learning (adopted nationally). It successfully achieved full accreditation 

status Sept. 2017 following external inspection. On line safety forms an integral aspect of the 

computing curriculum and is effectively taught. 

Student questionnaires are completed on line annually and evaluated through the LA’s ‘Pupil 

Attitude Questionnaire’. They are positive in their responses and have been shared with each 

department head to make closer analysis of the detail and implement any resultant actions they feel 

are required.  

5. Effectiveness of leadership and management  

Senior leaders and governors have a drive, enthusiasm and ambition for the school to ensure high 

standards are maintained and there are high expectations for the achievement and performance of 

every student and member of staff.  

5a) Vision 

The school has reviewed and updated its vision and value statements after the initial long term plan 

came to an end which set out to establish a new school, build up its reputation, have successful 

outcomes and progress for its students, to design and build and move to new premises and embed 

itself within the local community. This was successfully achieved this year. The new long term goals 

are listed in the school Improvement Plan. 

5b) Leadership and Management structures 

The school is effective at using staff knowledge, skills and expertise to good effect to support 

leadership and management within the school. Senior leaders and managers have identified roles 

and responsibilities, with a degree of autonomy to allow innovation and creativity in their work and 

developments. TLR postholders also act as ‘seconds’ in Depts to support the Heads of dept.  All 

teachers take a leadership responsibility through subject leadership. Higher level teaching assistants 

take a lead in some subject delivery and key aspects of school development, whilst some teaching 

assistants have pursued professional development opportunities to take a lead in aspects of 

behaviour management, Moving and handling, PSHE, sensory development, Visual Impairment, 

Signing and other forms of augmentative communication for example.  

However, it has been identified that further distributions of leadership and management 

responsibilities should be made to allow the senior leaders and governors to act more strategically, 
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leaving the day to day operational aspects to Deputy’s and middle leaders.  To meet this need we 

have appointed an additional Deputy Headteacher with responsibility for teaching learning 

curriculum and assessment allowing the incumbent deputy to focus on pastoral, care, welfare and 

individual need. There is an agreed long term ‘ideal’ staffing structure which the school is working 

towards. 

5c) Governors 

The Governing Body have continued to provide both support and challenge to the implementation, 

monitoring and evaluation of the work and plans for the school. The reports Governors receive have 

undergone revisions to enable a better overview of priorities for further improvements and clear 

information about strengths and areas to develop in terms of outcomes achieved by the students. 

There are named Governors for specific curriculum areas and dates have been set for Governors to 

actively observe and participate in lessons or activities within school. Governors have followed up 

training opportunities both internal and external about ‘Smarter Governance’ and ‘Assessment and 

progress tools’ for example.  

This will allow even greater challenge and questioning of senior leaders by Governors. 

There is an appropriate committee structure in place, meeting termly; as well as additional meetings 

monthly between the Head and Chair and Vice Chair. Two additional Governing Body meetings also 

take place to consider specific school based issues and business, which compliments those taking 

place termly with an LA led agenda. Changes to the Governing Body over the past 18 months have 

seen an opportunity to add to the skills-set of the GB bringing in additional financial, business and 

HR acumen. 

5d) Middle Leadership and management 

Heads of Department take an overarching responsibility for a key aspect of school for example 

Information Advice and Guidance and Careers, student voice and relationships and extended school 

activity and educational visit co-ordination. They maintain an overview of department functions but 

need to be more autonomous in knowing the standards in their department and being able to report 

on them. As such staffing structures offer departments the ability to ‘mirror’ the whole school SLT 

structure with its own ‘senior leadership and management team’ to be able to delegate monitoring 

activity. They will be involved in increased scrutiny of planning, curriculum and teaching and learning 

at a department level and timetabled non-contact time allows this to take place effectively which 

they will be asked to report from a department perspective. 

5e) Subject Leadership and Management 

Teaching staff have a subject or area responsibility and lead through an action planning process on 

how improvement and its monitoring and evaluation of a subject takes place including planning, 

delivery, assessment and moderation. Senior teaching assistants have taken on responsibility for 

specific areas such as work experience, independent travel, supporting speech and language 

provision, sensory development etc whilst all teaching assistants at all levels offer expertise and 

support to teaching on a daily basis.  

5f) School Improvement Planning 
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The school improvement plan for the 2018-19 academic year has been put in place and reported to 

Governors, this includes the response to the OFSTED inspection recommendations for improvement. 

Ongoing monitoring and evaluation will inform reporting its outcomes to continue to identify 

strengths and areas of development and take into account local and national agendas.  

6. Spiritual, Moral, social and cultural development and British values   

Whilst SMSC BV development is not a separate section of the OFSTED framework, it still comes under 

scrutiny and for our students is an important underlying feature of the work taking place within 

school. It is still worth noting specifically.  

6a) SMSC 

As a generic school underpinned by an inclusive attitude and ethos students come into contact with 

each other on a constant basis, experiencing a wide range of needs, abilities and a diversity of 

backgrounds and cultures. There is a strong sense of respect for each other and often support for 

each other, particularly if they are from the same pastoral group or teaching group. More able 

students act as advocates for those less able; some act as wheelchair support for their friends.  

 Departmental assemblies and quiet thoughts for reflection in class are the focus for spiritual 

development and reflection of specific issues. They are broadly Christian in nature and the weekly 

themes take account of a range of British Values as well as diverse spiritual and cultural events from 

the principal religions and cultures; moral dilemmas; emotional needs and link into themes related 

to citizenship. Assemblies take the form of information giving or sharing; active practical 

participation including singing, signing and performance; celebration of achievements through 

certificates, special mentions and awards. Students recognise moments of spirituality by remaining 

quiet and reflective through prayer or thoughts for others. Most recently, some students have been 

encouraged to lead assemblies if they have a particular area of interest linked to a particular theme. 

Key subject areas add directly to SMSC BV development for example in RE, geography, history and 

PSHE in terms of curriculum content, schemes of work and individual lesson delivery.  

The contemplation room has activities which support our students to engage in, talk about and 

reflect on ‘the bigger things than themselves’ (OFSTED Nov 2017). These are changed regularly to 

reflect different aspects spiritually, current affairs or in response to immediate events. 

The school has an active student council that has supported the development of rules, promoted the 

support of and raising funds for a range of charities both in the UK and abroad and been involved in 

identifying areas of resource need in school. 

Students are encouraged to develop their sense of identity and moral purpose through developing 

independence skills, participating in inclusive opportunities alongside mainstream peers, taking on 

responsibilities in class and supporting their friends and participating in the wider curriculum 

opportunities linked to performing arts, sports or other local cultural events . They have numerous 

opportunities to participate in extracurricular activities from educational visits to theatres, 

museums, places of worship and other community settings to residential experiences on which there 

is a high degree of fun and enjoyment as well consolidating learning in ‘real life’ contexts.  

July 2018   


